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About Dr Ben Jensen

Ben Jensen is Director of the school education program at Grattan Institute. He spent five years in the OECD Education Directorate, where he analysed effective education policies and programs amongst OECD countries. In particular, he led an expert group examining how to accurately and meaningfully measure school performance. He also led an international network comparing public policies that affect how schools operate and are organised. Much of his work concentrated on effective teaching practices, teacher management and school leadership, and their effect on school outcomes. 

The Presentation

At this session, Dr Jensen presented the findings of a significant report by the Grattan Institute, an independent public policy think-tank focused on Australian domestic public policy. The report, entitled What Teachers Want: Better Teacher Management, presents teachers' views about the evaluation of their work, the development of their teaching and how this impacts upon school education. Dr Jensen discussed the important implications of his report for future policy and practice in Australian schools.   There were around 90, 000 teachers and Teacher-leaders (i.e. Principals) represented in the report.  75% of school and teacher response was required of those surveyed for a country to be represented in the report.  Australia was represented.
It is worth noting that how well attended this session was, by teachers and principals alike. Perhaps indicating that, after the lack of consultation accompanying recent educational reforms in Tasmania, teachers are keen to be listened to and be represented on this stage.
Key Report Findings

Finding: Quality teaching plays the biggest role in the improvement of educational outcomes.

A highly effective teacher for just one semester could add between 0.3 and 0.5 grade equivalents (25%-45% of an average school year). A good teacher could make up to 18 months of progress with their class over the course of a school year; students in the class of a poor teacher could make as little as 6 months progress during the same timeframe. Notably, time ‘lost’ was found to be very difficult to ‘make up’.
Implication: A strong need to invest in teacher quality, through:

1. Quality of applicants coming in

2. Initial education and training of teachers

3. The develop teacher skills once they enter the profession and are in schools

4. The promotion, recognition and retainment of quality teachers

Finding: Teachers want meaningful evaluation

· There is a large inequality within schools.
· 90% of teachers responded that they would receive no recognition if they were innovative in their teaching.  This was the 4th highest result in TALIS countries.  If a teacher improved then what would be received?
· Over 90% of teachers felt that the most effective teachers did not receive the greatest recognition.

· Over 90% of teachers said they would get receive no recognition if they were to improve their teaching practice
· Programs are not aimed at encouraging teachers to be more innovative.

· 79% teachers responded that underperforming teachers would not be dismissed even though staff/ leadership are aware that they are underperforming.

· 43% of respondents said that underperforming staff are more likely to be tolerated than actions be taken.

· 93% of respondents said that the Principal would not take action on poor performance and teachers were more likely to address poor performance than the Principal.

Finding: Evaluation is not used to encourage/ enhance development

· 63% of respondents said evaluation is largely an administrative tool and that current teacher evaluation and development procedures are largely meaningless.
· 61% of Australian teachers felt that evaluation tools in their school had little impact. The system is broken and teachers want change.

· 98% of teachers said receiving a positive evaluation would not lead to any sort of bonus or reward.

Implications:  When evaluation focused on a key criteria or goal then teacher performance also improved. eg. “You did x and how did this lead to y?”  Conversations that follow up PL are important.

· Align school improvement goals with teacher evaluation goals (in clear ways) then this equals positive impact and improvement in the classroom.  

· Implementing effective teacher evaluation systems is an issue effecting all levels of schooling and all sectors.

· Different metrics need to be used:

· Student performance

· Quality of teaching
· Principals, APs and senior teachers should be in other teachers’ classrooms a lot

· Student feedback

· Parent feedback

· Improvements over time ……

· Principal and senior teacher evaluation on how well they evaluate teachers.

· etc….

Finding:  Schools are experiencing significant losses in teaching time

· The average teacher loses 25% of class time due to factors other than effective instruction.

· 36% of teachers said they work in schools where lack of pedagogical preparation hinders instruction (6th highest amongst countries surveyed).

Implications:

· Look at collaboration, meaningful teaming and collaboration.  Identifying teacher professional need, identify professional learning for them.  Then follow by asking the question, “How did that PL influence/ effect how you now teach?”

· Take heed and listen to what teachers want – such as the NEAT report of Building School-Based Curriculum Area Leadership.  Resource leaders whose aim is to improve the learning outcomes of students.

Dr. Jensen perceives that schools are moving toward greater school and Principal autonomy.  With this comes the need to have stringent teacher development practices and evaluation methods.  With the introduction of cost budget analysis with the release of school financial data (such as on the My School Website) this would bring huge implications for independent schools.

It all comes down to quality teaching.  Quality teaching brings about greater student success and school improvement.

